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Context 

Dysart is a Special school for pupils aged 4 to 19 years with Severe Learning Difficulties, a very high 

proportion of whom have a diagnosis of ASD as well as additional complex needs. The school is 

presently undergoing a period of expansion: there were 87 pupils on roll at the beginning of the 2016-

2017 A/Y. This figure has since increased to 96 and is likely to continue rising to over 100 pupils on roll 

by the beginning of 2018/2019. 

Of the pupils currently on roll, 33% are girls and 67% boys; 36% are White British, with a diverse spread 

of ethnicity from Europe and Asia in particular. 27% of Dysart’s pupils have English as an additional 
language and 15% are eligible for PPG. All pupils have a statement or EHCP or are placed on an 

assessment placement pending an EHCP, usually due to being young or arriving from overseas. 

Dysart’s school slogan – Educating, Enabling, Evolving – aptly summarises the purposeful and 

progressive ethos that permeates through all aspects of school life. With a strong emphasis on Spiritual, 

Moral, Social and Cultural development, including British Values, pupils’ progress and achievement at 

Dysart extends far beyond the classroom.    

Dysart converted to academy status in April 2016. Prior to conversion, the school was judged 

outstanding following a Section 5 inspection in January 2012, and again in October 2015 following a 

Section 8 inspection. The key outcomes from the most recent visit were: 

- That leaders and governors should “precisely follow up on all the findings from activities to check 
on the quality of provision”;  

- To “further improve the quality of teaching by ensuring that throughout lessons all adults are 
actively involved in supporting pupils’ learning and that pupils have every opportunity to develop 
their communication skills across the school day”;  

Both development points have been addressed substantially. The school has introduced a rigorous 

monitoring programme which provide school leaders, governors, as well as other leaders within the 
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MAT with precise strengths and weaknesses which in turn are used to inform high-quality CPD. Robust 

appraisal for support staff was introduced in 2017 which ensures that all adults are having the very 

highest impact on pupil learning. Systemic improvements in how we work alongside therapists means 

that pupils’ communication skills are now being developed more holistically across the whole of the 

school day: data from EHCP annual reviews, which is subject to agreement with families as well as a 

range of external professionals, show that pupil achievement in communication has improved 

significantly in the previous two years.  

 

Overall effectiveness (Outstanding) 

 

Effectiveness of leadership and management (Outstanding) 

The leadership team sets exceptionally high expectations for staff and students and has a deep and well-

rounded understanding of the school’s strengths and weaknesses.  All stakeholders have been involved 

in the recent revision of the school’s Values and Aims Statement (Summer 2018), including the 

development of a pupil-friendly version which is on display in every classroom, ensuring its complete 

embedment within everyday life at Dysart.   

Robust and continuous self-evaluation forms a key part of this statement, involving all stakeholders 

including students and families. The school’s progress is monitored formally each month by senior 

leaders within the school and the OHC&AT Executive Team via a risk-based approach, ensuring that high 

level risks are identified and appropriate actions taken to mitigate against these risks.  

Alongside this, data dashboards provide a clear overview on an ongoing basis on a range of KPIs. This 

approach, which is also used within LGB meetings, and tested via governor portfolio visits, ensures that 

leaders and governors have a precise picture of the school’s performance at any given time. As a result, 

school improvement priorities are strongly linked to the school’s broader aims and values whilst 
simultaneously being clearly grounded in a relevant evidence base. 

How we know:  

- Feedback from the most recent family survey (Spring 2018) shows that 93% of families agree or 

strongly agree that the school has high expectations for their child; 

- “There is a strong ethos of achievement within Dysart. The staff as a whole share a common set of 
values that prioritise the progress and welfare of the pupils” (‘Health Check’ carried out by active 
HMI, March 2018); 

A robust performance management process for both teaching and non-teaching staff, consistently 

linked to staff professional development, ensures the very highest learning outcomes for pupils. 

Teachers’ performance management encompasses all of the teaching standards. Any underperformance 
is quickly identified and timely personalised support is provided. As a result teaching continues to refine 

and improve, is typically outstanding and never less than good.  
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How we know:  

- Data from teachers’ Termly Evaluation Schedules (TESs) shows a continuing improvement in the 
overall quality of teaching; 

- “There is effective leadership of the teaching … Evaluation of the teaching is based upon current 
National Standards. Staff speak favourably of the opportunities they have for development in a 

variety of forms and the evidence indicates that there is a culture of mutual support at Dysart” 
(‘Health Check’ carried out by active HMI, March 2018); 

Dysart’s bespoke ‘Rainbow’ curriculum places a strong emphasis on developing pupils’ functional skills 
relative to their needs and starting points.  Introduced in September 2017, its strengths include a broad 

and balanced range of relevant opportunities for students to learn through active engagement and 

experience. Spiritual, Moral, Social and Cultural learning, including British Values, are actively promoted 

within the ‘Rainbow’ curriculum.  

Residential experiences, as well as regular off-site day visits further develop pupils’ learning, as well as 
their confidence and independence. The school works collaboratively with the therapy teams; as a 

result, pupils’ therapy goals are fully embedded within the curriculum resulting in a highly personalised, 
functional approach to skills development.  

Pupils in KS4 and KS5 are able to access a range of relevant and appropriate accreditation. Joint work 

with Orchard Hill College ensures a continual development of skills for those Dysart pupils that move to 

the College, as they are able to use credits attained at Dysart to gain higher qualifications through their 

subsequent work at the College.  

2017-2018 saw the most successful year for the school in terms of accreditation outcomes for leavers 

since academy conversion. This is because the accreditations delivered are interesting and well-matched 

to pupils’ needs. One of the school’s long-term aspirations is to broaden and extend this achievement 

even further by offering even more accreditation choice for students in KS5, with students accessing 

three different Entry Levels by 2020 and some pupils attaining Entry 2 as well as Entry 1. 

The non-accredited curriculum for pupils in KS4 and KS5 focuses heavily on promoting pupil safety, 

independence and nurturing their future career aspirations. The school has developed links with several 

local businesses and community projects; these links help provide students with work experience 

placements and regular places to visit in order to develop functional skills within real life contexts. A 

structured travel training programme, along with bespoke E-Safety and Relationships and Sex Education, 

further promotes safety and independence.  

How we know:  

- Feedback from the most recent family survey (Spring 2018) shows that 93% of families agree or 

strongly agree that the learning opportunities for their child are in keeping with their level of need; 

- The school’s leadership team carry out unannounced classroom visits as part of graded learning walks 
with a focus on British Values; 

- “The new curriculum … is a potential strength of the school. The three pathways are well considered 
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and take account of the differing needs of the pupils … There are well-considered and extensive 

opportunities for work experience, within a framework of effective overall provision for careers 

education. The school places strong emphasis on preparing leavers to be successful in the next stage of 

their lives … The post-16 curriculum is well designed and offers both accredited and non-accredited 

courses to meet the students’ differing needs and aspirations well. There is a culture of ambition; staff 

are determined that in the future students will aim for accreditation beyond Level 1 wherever possible” 
(‘Health Check’ carried out by active HMI, March 2018); 

- “There is a strong network of external professionals who work on behalf of the pupils, including speech 

and language therapists, educational psychologists, social services and the Child and Adolscent Mental 

Health Service, links with which have improved recently. There is a marked ethos within Dysart of care 

for the individual young person, and an understanding of the importance of all aspects of physical and 

mental health and welfare” (‘Health Check’ carried out by active HMI, March 2018); 

Dysart is a point of regular contact for our mainstream colleagues who require outreach with SEND 

pupils (in particular those with SLD, Emotional Needs & ASD).  We receive regular requests to provide 

support, which often results in pupils’ continued mainstream placements. The outreach is tailored to 

pupils’ specific needs, or the training requirements of the school. At times we have provided this 
support through reverse integration, and as a result often support mainstream SEND pupils within our 

own school environment.  The skills mainstream staff develop at Dysart are transferred back their own 

provision, and enabling those pupils to better access the mainstream curriculum.  

With increasing pressures being placed on schools’ funding nationally, this is an area that we are in the 

process of further developing. We anticipate that the ‘demand’ for outreach support will grow 

substantially over the coming years. Extending Dysart’s outreach capacity to meet this ‘demand’, whilst 
maintaining the exceptionally high quality of support being provided, is a challenge that the leadership 

team, and the school in general, are excited about meeting. 

Pupil voice is an integral part of school life.  The student council play an active part in the development 

of whole school areas, including the appointment of new staff. Where appropriate pupils actively 

contribute to their EHCP meetings, including reflecting on what they have achieved as well as identifying 

suitable next steps. Accreditation has been developed to ensure that it is relevant to all pupils and to 

provide a continuous pathway onto college.   

Equality and diversity are actively promoted through the curriculum at Dysart. Where groups of pupils 

are identified as under-achieving, focused support is provided in a timely manner. As a result of this, 

there are no gaps in achievement between different groups of pupils at Dysart. There are no recorded 

incidents of bullying between pupils since the school converted to an academy.  

How we know:  

- Written feedback following Outreach support for other provisions in consistently positive and highly 

impactful; 

- EHCP Powerpoint Presentations written and presented by pupils; 



 

 

5 

Dysart SEF July 2018 

 

- Data derived from P-Levels, EHCP Meetings, and ongoing scrutiny of pupil work carried out by the 

school’s leadership team; 

 

Safeguarding 

The schools safeguarding and child protection policies are aligned to that of the academy trust.  Policy 

and procedures are robust, compliant and consistently applied.  All staff receive level two safeguarding 

training at the start of each academic year.  New staff are made aware of the reporting procedure within 

their first 24hrs of work at the school, and also complete an online level 1 training before starting any 

work with children.  New staff receive the full level two training by the end of their first full term at the 

latest.  Staff receive at least annual updates and refreshers on Prevent and E-Safety, and are provided 

with time to read KCSiE as a class group in order to ensure they can discuss areas and ask questions.  All 

members of the school’s Senior Leadership Team have completed safeguarding training to DSL standard 
and are all trained in Safer Recruitment.  

Safeguarding records are accurate and up to date and are discussed with the Safeguarding portfolio 

governor during their termly monitoring visits.  The DSL and HT meet termly with OHC&AT’s Director of 
Learning support & Safeguarding; safeguarding processes, training and checks are discussed at these 

termly meetings.  The DSL and HT also evaluate the effectiveness of Safeguarding procedures through 

termly safeguarding meetings with a cross-section of multi-agency staff who work at Dysart as well as 

through termly anonymised questionnaires to a cross-section of staff with specific questions linked to 

Safeguarding procedures.  

Referrals to social services are prompt and followed up in a timely manner. The DSL and HT meet termly 

with a member of the Local Authority’s Disabled Children’s Team. These meetings focus on new pupils 
to the school who may require assessment for support from the DCT, pupils who are in receipt of 

additional social care support, those on CP plans and any other issues that may require support from the 

DCT.  These meetings have helped ensure the link between school and social services is strong, resulting 

in more effective support being given to pupils and families outside of school. The safeguarding 

governor regularly checks the Single Central Register (SCR) with the DSL and School Business Manager to 

ensure it continues to be fully compliant with all requirements. 

 

Governance 

Governance is provided by the school’s Local Governing Body as well as through OHCA&T. The Local 
Governing Body has a wide range of abilities drawn from the public and private sector and play an 

integral role in providing the school with highly effective support and challenge. In addition to LGB 

meetings, training is provided for LGB members on an ongoing basis: LGB members have completed 

Safeguarding as well as Safer Recruitment training in addition to bespoke training days provided by 

OHCA&T and by the school (July 2018). As a result of this, LGB members have a sound understanding of 

how funding streams are spent, understand the vision and ethos within the school, and have a deep and 

meaningful understanding of the quality of teaching and student achievement. It enables governors to 



 

 

6 

Dysart SEF July 2018 

 

provide the leadership team with robust and impactful support in making further improvements to the 

school.  

Scrutiny from the trust is thorough and robust. Frequent visits from a range of senior leaders within 

OHCA&T ensures that the school’s SLT maintain high standards and are continually developing 
outstanding practice across the school. OHCA&T’s Executive Head joins the leadership team for formal 
lesson observations and conducts a thorough scrutiny of the school’s overall performance through a 
risk-based model at least every term. 

 

Effectiveness of Teaching, Learning and Assessment (Outstanding) 

Teaching is typically outstanding and never less than good. This is because activities are consistently 

well-matched to the needs of learners, both in terms of the level of challenge as well as the means of 

delivery. Families are integrally involved in setting half-termly curriculum targets for each pupil. Staff 

check pupils’ understanding to ensure that there is a suitable level of challenge at all times. Rigorous 
assessment of pupils’ learning enables staff to make highly effective use of prior assessment information 
to inform their planning, and ensures staff have an integral understanding of the ‘whole child’ picture of 
each individual pupil in their class group.  

How we know:  

- Regular unannounced learning walks, alongside part-announced lesson observations carried out by 

the school’s leadership team with frequent external verification; 

- Teachers’ planning, assessments, and engagement with families are scrutinised termly by the 
school’s leadership team with each teacher given individual feedback for each area; 

- “Differentiation of activities to meet individual needs is common and the teaching generally takes a 

well-judged line between the pitfalls of insufficient challenge, and work which is too difficult for the 

pupils. Learning is planned to move forward in small steps but steadily” (‘Health Check’ carried out by 

active HMI, March 2018); 

Effective communication across each class team ensures that relevant and meaningful pupil information 

is shared with all involved in a timely manner. There is a real sense of teamwork within the staff groups 

in each class: regular class meetings are facilitated in the Staff Meeting Diary; however, an organic 

culture of proactive communication, evident across all levels of the school, means that pupil information 

gets shared on a continual basis amongst class teams, leading to the very highest outcomes being 

secured for pupils. 

How we know:  

- As part of lesson observations and learning walks, different members of staff within each class team 

are asked about pupils’ targets and about how the pupil they are working with is supported, which 

then feeds into judgements given for both; 

- Formal lesson observations are carried out by the school’s leadership team with frequent external 
verification; 



 

 

7 

Dysart SEF July 2018 

 

- “The strong teamwork of the staff are among the strengths of the teaching” (‘Health Check’ carried 

out by active HMI, March 2018); 

All staff have exceptional subject knowledge and pedagogical understanding which impacts positively on 

teaching. We aim for all teachers to be trained on the full five-day TEACCH course within 24 months of 

their appointment. PECS and Makaton training are also provided with regular updates from the Speech 

and Language therapy team. Richard Hirstwood has recently delivered an intensive six-month training 

package focusing on using sensory input to raise pupils’ engagement. Additional high-quality training is 

provided with a very strong link between identified pupil / staff training needs and CPD provided by 

school. As a result of this, staff consistently demonstrate exceptional pedagogical understanding in their 

practice and use this understanding to plan a broad range of stimulating activities that engage pupils of 

all abilities.    

How we know:  

- Staff routinely complete evaluation forms following in-house training delivered at Inset sessions 

which show the impact training has on staff performance; 

- Data from teachers’ TESs shows a continuing improvement in the overall quality of teaching; 
- “Teachers have a secure knowledge of the current issues in special education … They are well aware 

of the changing landscape in relation to both the curriculum and assessment  and they are reflective 

about the implications for their practice now and in the near future” (‘Health Check’ carried out by 
active HMI, March 2018); 

Therapeutic support for pupils is embedded seamlessly in teaching and learning across the school. 

Dysart employs three therapist learning support assistants who work alongside the Speech and 

Language therapists and Occupational therapists employed by the NHS. This model of working ensures 

that therapists are able to manage and prioritise their workload based on the needs of pupils, as 

opposed to their NHS reporting commitments. Crucially, it also means that the class-based staff, as a 

result of working alongside both therapists and the therapy support assistants, have a clear 

understanding of therapy goals as well as the rationale behind the therapy goals. Therapeutic support 

for pupils, therefore, is routinely embedded in teaching and learning across the school with the 

therapeutic needs of pupils, alongside pupils’ educational needs, being consistently met. 

How we know:  

- Senior therapists are involved in the monitoring process and have joined senior leaders carrying out 

learning walks within school; 

- Data from teachers’ TESs shows a continuing improvement in the overall quality of teaching; 

The Teacher Evaluation Schedule (TES) is the primary means through which the quality of teaching is 

measured at Dysart. It was introduced midway through the 2016-2017 academic year and provides a 

complete breakdown of each teacher’s performance, judged against a range of evidence bases that are 

linked directly to the teaching standards comprising: 

- Part-announced formal lesson observation; 

- Regular unannounced learning walks with specific areas of focus; 

- Scrutiny of the teacher’s assessment; 
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- Scrutiny of the teacher’s planning; 
- Scrutiny of how effectively teacher has engaged with families; 

- Scrutiny of how effectively the teacher has contributed to / written formal reports; 

- Scrutiny of the teacher’s overall whole school contribution;  

This ensures that the Leadership team have a clear picture of teachers’ performance across the school at 
any given time. Teachers are scored termly on a sliding scale that relates to the Ofsted framework: 12 

points, the highest, is 1a (outstanding); 1 point, the lowest, is 4c (inadequate). The following tables show 

a term-by-term overview of this progress: 

 

Summer 2017 4 teachers graded outstanding 7 teachers graded good 0 teachers graded 

RI or inadequate 

Autumn 2017 8 teachers graded outstanding 6 teachers graded good 0 teachers graded 

RI or inadequate 

Spring 2018 10 teachers graded outstanding 5 teachers graded good 0 teachers graded 

RI or inadequate 

Summer 2018 11 teachers graded outstanding 3 teachers graded good 0 teachers graded 

RI or inadequate 

 

Teaching is improving rapidly as a result of high quality, personalised, feedback given to teachers within 

their TESs. The accuracy and quality of this feedback is routinely subject to external verification. An 

increasingly small proportion of teachers’ performance continues to be good. This is where teachers are 

either working reduced hours and not always able to attend CPD, or where teachers are currently 

unqualified and are working towards gaining the qualifications needed to teach. 

 

How we know:  

- Monitoring of teachers’ performance is routinely paired with two members of the school’s leadership 
team reviewing each aspect of a teacher’s performance; 

- External verification is provided from Head Teachers / senior leaders from schools with a similar 

profile to Dysart, including from schools not part of OHCAT; 

- Senior therapists are also involved in the monitoring process and have joined senior leaders carrying 

out learning walks within school; 

- “Monitoring of teaching and learning is established and there are clear records of systematic 

observation of lessons and of judgements made. External moderation is used to ensure that 

judgements are securely based” (‘Health Check’ carried out by active HMI, March 2018); 

Teacher underperformance is managed swiftly and robustly. Teachers whose observed teaching is 

judged R.I. or less are subject to formal Teacher Support Plans (TSPs), which are linked to teachers’ 
appraisal. One teacher at the beginning of the 2016-2017 A/Y had demonstrated Grade 4 practice in 

lesson observations. Following an intensive package of formalised support, no improvement in 

performance was observed. The teacher has now resigned and is no longer working at Dysart.  

How we know:  
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- Instances of teacher underperformance at Dysart are rare. A detailed case study outlining the 

processes involved in managing the above individual teacher is available upon request. 

Dysart employs five unqualified teachers who are currently working towards gaining QTS. Unqualified 

teachers are skilfully line-managed by the school’s Assistant Head Teacher who provides personalised 
high-quality support which is complemented by additional specialist interventions provided by OHCAT, 

who regularly visit Dysart to both monitor teaching formally as well as provide ongoing informal support 

in liaison with the AHT. Summer 2017 TES data showed all five of the school’s unqualified teachers were 

judged to be good. As of Summer 2018, four are now delivering outstanding teaching, evidencing the 

impact of this high quality support. 

How we know:  

- The performance of unqualified teachers is included in the overall TES process which is subject to 

thorough and robust external verification;  

- Dysart’s AHT is supported by external checks carried out by OHCAT and the applicable awarding 
body; 

- “Career development is a strong feature of the leaders’ approach to improvement. Several classroom 
assistants currently  in school are progressing towards Qualified Teacher Status … This initiative 
benefits all concerned … It also helps to ensure that pupils continue to be supported and taught by 

staff members that they know” (‘Health Check’ carried out by active HMI, March 2018); 

As the proportion of teachers judged to be typically delivering outstanding teaching moves closer to 

100%, monitoring will become more distributed across the teaching staff so that teachers are involved 

alongside members of the leadership team in evaluating the effectiveness of teaching and learning. This 

will still be subject to the same high levels of rigorous external validation, but will promote leadership 

from below and help the school to develop the middle / senior leaders of tomorrow. 

 

Effectiveness of Personal Development and Welfare (Outstanding) 

Pupils at Dysart are confident and resilient, and understand what it means to be successful learners. This 

is because staff work closely with families and with other agencies to identify goals that are both 

challenging and realistic, and put in place individualised packages of support that are exceptionally well 

matched to pupils’ needs. Achievement is celebrated across the school, through a ‘can do’ culture of 
positivity and mutual respect, enabling pupils to embrace the opportunities presented to them whilst 

they are pupils at Dysart, and preparing them for further success as citizens in wider society after they 

have left the school.  

How we know:  

- Regular unannounced learning walks with a focus on pupils’ attitudes to learning show pupils’ 
engagement and confidence in class;  

- Behaviour data shows that there has been a steady reduction in the proportion of severe behaviours, 

as well as an overall decrease in the total number of behaviour incidents, over the previous two 

academic years;  
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- All pupils who left Dysart since academy conversion remain in education or training that is relevant 

to their level of need; 

- “There is a marked ethos within Dysart of care for the individual young person, and an understanding 
of the importance of all aspects of physical and mental health and welfare” (‘Health Check’ carried 
out by active HMI, March 2018); 

Pupils’ health and physical wellbeing is actively promoted and permeates through the life of the school. 
Pupils experience a broad range of practical physical activities that promote good physical health 

including swimming, cycling, football, and outdoor climbing. In July 2018, Dysart was awarded the Gold 

Games Award Mark in recognition of this. A state-of-the-art climbing frame within the school’s 
playground, as well as a multi-floored soft-play climbing room further supports this development. Staff 

utilise the medical expertise of the school nurse that is on call throughout the day to ensure that any 

medical concerns are dealt with correctly and in a timely manner. Healthy, balanced, diets are promoted 

through daily Snack sessions across the school. As a result, pupils have a good understanding of how to 

keep themselves physically healthy and develop an enjoyment of physical leisure activities that they can 

sustain after they have left Dysart. 

How we know:  

- ‘Gold Games Award Mark’ awarded the Dysart School in July 2018; 
- Unannounced visits to off-site learning providers by members of the school’s leadership team as part 

of graded learning walks with a focus on Learning Outside the Classroom;  

- Feedback from parents of pupils who have left Dysart in the previous two academic years shows that 

those pupils remain healthy and have continue to enjoy success since leaving;  

- “Staff are clear about the medical and emotional needs of their pupils and … know what to do if a 
medical need should suddenly arise” (‘Health Check’ carried out by active HMI, March 2018); 

Alongside physical health, developing positive pupil mental health and wellbeing also features strongly 

within Dysart. In September 2017, the school introduced Nest sessions – where individual / small groups 

of pupils participate in bespoke activities that foster better relationships and pupil mental health – as 

well as Darcy, the school dog. Individual / small groups of pupils take Darcy for walks in the local 

community, learn how to care for him, and – in some cases – simply spend some quiet time with him. As 

a result of this, and other regular activities that promote positive pupil mental health and wellbeing, 

pupils are happy and ready to learn. 

How we know:  

- Feedback from the most recent family survey (Spring 2018) shows that 97% of families agree or 

strongly agree that the school fully caters for their child’s wellbeing;  
- Behaviour data shows that there has been a steady reduction in the proportion of severe behaviours, 

as well as an overall decrease in the total number of behaviour incidents, over the previous two 

academic years; 

The school works tirelessly, in partnership with families and with colleagues from other agencies, to 

develop pupils’ knowledge and ability to stay safe. Pupils regularly participate in educational visits 

within the local community using public transport. Pupils in KS4 & KS5 have focussed travel training 
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targets for off-site visits that are addressed on an ongoing basis, fostering greater levels of 

independence. Alongside this, bespoke E-Safety and RSE programmes have been developed which are 

centred around the needs of pupils, ensuring pupils remain safe when using the internet and social 

media. There are no recorded incidents of bullying between pupils since the school converted to an 

academy. Staff are trained to spot signs of abuse and robust safeguarding procedures ensure that any 

staff concerns are consistently reported and actioned swiftly.  

How we know:  

- Feedback from the most recent family survey (Spring 2018) shows that 100% of families agree or 

strongly agree that the school keeps their child safe; 

- The school’s leadership team carry out unannounced visits to off-site learning providers by members 

of the school’s leadership team as part of graded learning walks with a focus on Learning Outside the 

Classroom; 

- “Staff are very aware of the importance of and methods for promoting e-safety for the young 

people” (‘Health Check’ carried out by active HMI, March 2018); 
- A termly anonymised Safeguarding questionnaire is given to a random sample of staff to ensure that 

staff know the correct reporting processes; 

 

Behaviour 

Pupils’ conduct behaviour and their attitudes to learning are consistently outstanding as a result of 
sustained high quality of teaching, which is engaging, relevant and exceptionally well matched to pupils’ 
levels of need:  

 

Severity: Low Medium High Mean No. of Incidents per day 

Autumn 2016 28% (330 incidents) 59% (697 incidents) 13% (149 incidents) 16.5 

Spring 2017 29% (229 incidents) 59% (461 incidents) 12% (95 incidents) 13.8 

Summer 2017 31% (218 incidents) 57% (405 incidents) 12% (84 incidents) 11.2 

Autumn 2017 30% (347 incidents) 58% (672 incidents) 11% (131 incidents) 15.9 

Spring 2018 31% (206 incidents) 59% (422 incidents) 10% (74 incidents) 12.5 

Summer 2018 31% (211 incidents) 58% (396 incidents) 10% (71 incidents) 10.3 
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Positive conduct behaviour and attitudes to learning is seen across all groups of pupils. Because 

behaviour is consistently very well managed there are minimal disruptions in classrooms and, where 

disruptions do occur, they are exceptionally well managed by staff enabling pupils to learn. 

 

How we know:  

- “Staff know the pupils very well and are alert to situations which may cause individual stress and to 

the signs that a trigger point may be imminent” (‘Health Check’ carried out by active HMI, March 
2018); 

- Feedback from the most recent family survey (Spring 2018) shows that 93% of families agree or 

strongly agree that the learning opportunities for their child are in keeping with their level of need; 

Pupil attendance data is excellent when compared with national averages: 

- Mean pupil attendance for the 2016/2017 A/Y was 94.30%; 

- Mean pupil attendance for the academic year 2017-2018 was 94.16%; 

- During the 2016/2017 A/Y, there were eighteen pupils whose attendance was below 90% overall, 

and eight pupils whose attendance was below 85%; 

- During the 2017-2018 A/Y, there were seventeen pupils whose attendance was below 90%, and 

seven pupils whose attendance was below 85%; 

 

Pupils attend well because school offers a lively and challenging learning environment, resulting in 

pupils wanting to come to school and taking pride in their learning. Staff work hard to develop 

meaningful relationships with families; families value the school’s friendly and welcoming atmosphere.  
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All groups of pupils attend well. Regular meetings are held with senior social workers and the school’s 
Safeguarding team where issues such as attendance are discussed. Through the strong relationships 

with families as well as through strong relationships with social workers, the school is always well placed 

to flag up attendance concerns early and provide timely and well-matched support to ensure pupils 

continue to attend well. Cases of persistent absence are often associated with pupils’ ongoing medical 
needs. Due to the strong relationships with families that the school enjoys, where persistent absence is 

due to a pupil’s reluctance to attend school, effective strategies are implemented swiftly.  

How we know:  

- Feedback from the most recent family survey (Spring 2018) shows that 97% of families agree or 

strongly agree that their partnership with Dysart is good; 

- “The school has a good range of partnerships with external professionals who provide support for 

vulnerable families, as well as strategies for improving the attendance of young people whose 

attendance falls and who may be reluctant to come to school” (‘Health Check’ carried out by active 

HMI, March 2018); 

A case study showing how the school effectively tackles persistent absence leading to significantly 

improved outcomes is available upon request; 

 

Effectiveness of Outcomes for Pupils (Outstanding) 

Pupil progress in English and maths has been measured and tracked using P-Scales for all pupils up until 

July 2018, with a range of photographs and videos uploaded to Classroom Monitor, the online pupil 

assessment platform used by Dysart, evidencing this progress. In addition, progress data was also 

extrapolated from EHCP outcomes, which draws on a broader evidence base from across the whole 
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curriculum, from 16-17 and 17-18 for all pupils. Progress of pupils in KS5 is also monitored using these 

measures, as well as from accreditation. 

Overall analysis of data for both Literacy and Maths shows that the progress being made by pupils, 

relative to their starting points, is substantial and sustained. Pupils develop excellent knowledge, 

understanding and skills in both Literacy and Maths considering their starting points. This is due to 

sustained high quality support and coaching provided by the leadership team to staff over the previous 

two years, enabling staff to deliver teaching that is more closely matched to pupils needs leading to 

increasingly better outcomes for pupils. 
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Pupils are increasingly attaining more qualifications that are relevant to their needs. In terms of both 

mean attainment points per pupil, as well as overall attainment points across each cohort, there has 

been a year-on-year increase. This is due to aspirational leadership, creating a culture within the 14-19 

Provision that promotes the very highest standards. Dysart has worked collaboratively with its sponsor, 

Orchard Hill College, so that pupils can use accredited units attained at Dysart to go towards higher level 

qualifications at the College leading to even better outcomes for pupils. As a result of this, all Dysart 

pupils who have left the school since academy conversion remain in education, training or employment. 
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Outcomes for Groups of Pupils (Summary – a complete breakdown of pupil achievement, for groups of 

pupils, is available on request) 

Pupils typically achieve better in Early Years and KS1 than across the rest of the school. This is partly due 

to the impact of pupils having often arrived from mainstream provisions where they were not 

appropriately placed leading to a period of rapid progress in the months following this arrival, as well as 

being a product of consistently outstanding teaching and learning. The EY provision is skilfully led by the 

Head of Lower School who works closely with the teacher and class team to ensure that pupil progress is 

carefully tracked and assessment information is consistently used to inform highly personalised future 

planning that is exceptionally well-matched to pupils’ needs. 

Data shows that there is a slight slowdown in progress made by KS5 pupils when compared to pupils 

across the rest of the school. However, caution should be exercised as the KS5 cohort is relatively small 

(15% of overall population both in 16/17 and 17/18) and there are several pupils with very complex 

profiles who present with significant social care challenges and who require residential provision. 

Furthermore, this ‘slowdown’ in progress is consistent with the picture presented nationally through 

progression guidance. A more meaningful measure of the achievements of this group of students is that 

those leaving Dysart in July 2018 attained the highest level of attainment points (both per pupil and as a 

collective group) since academy conversion.  

There are no meaningful differences in pupil achievement between LAC / PPG pupils. This is partly 

because both cohorts are relatively small (LAC - 3% of overall population both in 16/17 and 17/18; PPG - 

16% of overall population in 16/17, and 15% in 17/18). However, this is also because the school works 

closely with social services to establish strong partnerships with them, and rigorously uses PPG funding 

to support pupils’ educational and social development (for example, funding additional communication 
aids, residential visits. A complete breakdown of how PPG is spent is available in the school’s PPG 
Statement), ensuring that pupils in both groups continue to achieve at least as well as pupils from other 

groups. 
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There are also no meaningful differences in pupil achievement between pupils with English as an 

additional language and pupils from minority-ethnic backgrounds. There are relatively high pupil 

numbers in both groups (EAL - 29% of overall population in 16/17, and 27% in 17/18; ME - 41% of 

overall population in 16/17, and 39% in 17/18). However, Dysart has worked exceptionally hard to reach 

out to all families and to be as fully inclusive as it can be. The school is currently working towards the 

Leading Parent Partnership Award and has recently introduced multi-lingual notes that accompany 

letters sent to families. Interpreters are regularly requested by school for EHCP review meetings to 

support parents’ understanding of their child’s achievements. 

 

How we know:  

- Regular moderation meetings within school ensure judgements are consistently secure. Pupil 

progress judgements is reinforced by regular internal scrutiny carried out by the school’s leadership 
team. The accuracy of these judgements has been verified externally in a cross-school moderation 

exercise held jointly with two other local SEND provisions; 

- All pupils who left Dysart since academy conversion remain in education or training that is relevant 

to their level of need; 

- Feedback from families of Dysart leavers (since academy conversion) shows that families believe 

Dysart had a positive impact on their child’s successful transition to the next phase in their learning; 

 

Areas for Further Development 

Target Timescale Success Criteria 

Further 

refine the 

school’s 
outreach 

programme 

so that 

Dysart 

supports 

mainstream 

provisions 

with even 

greater 

effectiveness 

September 

2018 

onwards 

(review 

Sept 2019) 

- Dysart regularly provides other provisions (mainstream and SEND) 

with advice and CPD related to ASD / Communication / SEND in 

general; 

- Dysart regularly provides training to other schools to support their 

staff training with areas in which Dysart has qualified trainers (at 

present – Team-Teach; MIDAS); 

- Dysart has a dedicated page on its website which outlines what 

support is available, the costs involved, and how this support can be 

accessed; 

- Dysart has a robust evaluation process in place which enables it to 

accurately measure the impact of support provided to other 

provisions; 

- Through regular review, the feedback from evaluation is used to 

further refine and improve the Outreach support offered by Dysart;  

Increase the 

role of peer-

evaluation in 

the overall 

programme 

through 

Training 

for staff – 

2018/2019 

 

Roll out 

from Sept 

- During the 2018/2019 A/Y, the school’s leadership team discuss and 
agree a revised methodology for monitoring and measuring the 

quality of teaching across the school, which incorporates an 

increasingly greater degree of peer-review; 

- During the 2018/2019 A/Y, teachers are consulted and provided with 

training for the revised programme for monitoring the Q of T; 
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which the 

school 

monitors Q 

of T 

2019 - From September 2019, teachers are involved in the evaluation of 

teaching across the school and actively contribute towards their own 

professional development and the professional development of their 

peers, including the identification of individual class teachers with 

middle / senior leadership potential; 

Continue to 

develop and 

refine the 

school’s KS4 
and KS5 

provision 

September 

2018 

onwards 

(review 

Sept 2019) 

- At least two different Entry Levels attained across Dysart students in 

July 2019; 

- At least three different Entry Levels attained across Dysart students 

in July 2020; 

- Ensure that all students who leave Dysart have attained at least one 

Entry Level each by the time they leave; 

- From July 2019 onwards, ensure that Entry 2 as well as Entry 1 is 

attained by students; 

- Ensure all students in KS4 and KS5 participate in some form of work 

experience, travel training, and RSE that is appropriate to their levels 

of need within each A/Y; 

- Students participate in regular E-Safety sessions, including working 

on Shared Space; 

- Develop the Enterprise sessions so that students’ work reaches a 
broader audience than at present, and the range of work produced by 

students is steadily increased; 

Expand the 

provision at 

Dysart so 

that we are 

supporting 

the LA to 

fully meet 

the needs of 

children and 

young people 

with SEND in 

RBK and local 

LAs 

September 

2018 

onwards 

(review 

Sept 2019) 

- New ‘satellite’ provision adjacent to Tolworth Infants / Juniors to 
open in January 2019 with a relatively ‘more able’ cohort of pupils, 

enabling meaningful inclusion opportunities with pupils at Tolworth; 

- Comprehensive review of EHCPs across the school to ensure that 

pupils’ current funding levels are appropriate to their levels of need; 
- Work with OHCAT to develop recruitment strategies so that Dysart 

consistently attracts the very best teachers and support staff;  

- Review and, when necessary, revise staffing structure at Dysart to 

ensure that the staffing structure remains effective as staff and pupil 

numbers continue to rise; 

 


